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ABSTRACT: The need for incisive curriculum of law and
developing a unique pedagogy in relation shounld be factored in, in

Day 2 Timetable: Saturday 27" April the conversation on inclusion strategies, even though generally in
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Williams (2002), has similarly canvassed for peering into effective
learning strategies in law learning. T'he seminar presentation

Fujia Yang Vida Agyapong-Kodua

Page 15 [/ 89 Q + argues for a need to pay attention to creating access as well as
conditions for optimal engagement in law learning.



Addressing
Barton and Armstrong, have complexity

however expressed the complexity
in education as a pervasive issue
even pre-learning and on

progression, that the “struggle for
inclusive education in England

could never be simple, because of
deep-rooted conceptions about
education which are based on
measuring, sorting, selection and

rejection’

(Barton & Armstrong, 2008: 7).
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Inclusion debates
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In relation to the

law schools it has been pointed out criticisms of failure to meet this agenda of adequate teaching

and student’s needs, and that:

“diversity is not just reflected in the curriculun’ (Varnava, and
Burridge, 2002: 10-11).

1ISSUECS

Barton & Armstrong (2008: 11-12), have argued that it is valuable
to “recognise what communities themselyes share and bring to the

lum

8 curriculum and the experzence of learning,” and also that a range of
= academic tields “provide fresh insights into issues relating to

E education systems and the way they respond to difference and
diversity,” which can each be uniquely harnessed.
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Inclusion debates
in Law school?

e

The suggestion has been made that “Law? effectiveness, and learning’s process
needs to be znwvestigated and theorised’ (Varnava, and Burridge, 2002: 19).

There may also be need for specific curricular learning objectives (and variations
or adaptations) to meet individual needs, skills, interests and abilities of students

(Stainback,W & Stainback, S., 1996: 210, 213).
Also fulfilling the intellectual component and readiness for exams and practice is

also vital, and that there 1s a range of other skills to be applied in learning the
law to “remedy” such deficiencies most law students make (Williams, 2002: 32, 75-

7).
I
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“Developing a shared understanding is especially significant when an assessment 1s inducting students

into disciplinary discourse. [#2 feaching law, a key theme 1s that alignment of curriculum
and assessment 1s necessary, both at zhe level of content and at the level of skills in
problem identification, application and conclusion. Skill development always

involves practice, and transfer of understanding at the tacit level always involves some form of
socialisation. It takes time, conversation and engagement with the material, none of which occur in the
individual act of reading a set of assessment instructions or a set of assessment marking criteria, to
engage the tacit domain.” (Waller, and Hobson, 2014)

Effectively teaching law students (similarly as in related disciplines) it has to take into cognisance the

6‘7’7%&‘61/2@/ element (Nickolas James & ors, 2010: 287-288; Moonhead & ors, 2016: 247).




students, it was a modelling of the processes involved in arriving at expert interpretation, and for the academic staff, it
was a realisation of the degree of mismatch between their assumptions of students’ understanding of disciplinary

terms and what the students actually thought. Part of the success of this zfervention for these
first-year law students was that it allowed the tacit level of the discourse to be

addressed directly and verbally in the classroom. The discussion that ensued after the exercise
was the valuable learning moment, both for the students and the teachers, as it made explicit both what needed to
be translated from the academic discourse to the ordinary language of the students; as well as the hidden
assumptions that were being made about students’ understanding by teachers, and students’ misguided assumptions about

disciplinary disconrse when they translated unaided by themselves to ordinary language.”
(Waller and Hobson:2014)
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“Post-compulsory education thus raises a new set of problems
for educational aims- in fact, it 1S not possible to settle on
educational aims without having a view of economic aims’

(Winch, and Gingell, 2004).

A nexus can be seen between economic and cultural capital,
which is achieved through the requisite apportioned time,

where for example an academic qualification becomes
_objectified cultural capital (Bourdieu, 1996).




ALYSING THE ESSENCE OURDIEU AND THE LAW FIELD (1):

Also, he argues, that ‘the repma’mz‘zm ction of social capital presupposes an unceasing ®
s cfort of sociability, a continuous series of exchanges in which recogmtlon 1s

endlessly affirmed and reaffirmed” (Bourdieu, 1996) -
. 2 Bt 7 .
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ANALYSING THE ESSENCE OF BOURDIEU AND THE LAW
FIELD (2):

The study of " 4 has to operate under all of these frames, not law fzmp/zazz‘er

The ]ur1d1cal ‘avant garde co.ntrlbute to the adaptatlon of the law
and juridical field, ‘and the “legltlmatlon of the established order of
“such 561212911‘952. What _Bourd}eu goes fur‘ther to point out as te

(BOUI' dl@u 1 9 87 8 52@ 2 53)

" The law learner has to be aware of the 1nterconnect1ng factors both in the process of 1earn1ng

“the law and how these soc1a1 factors can dictate outcomes or longev1ty in the profession. *
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step is already starting to take place, for instance with the Higher Education
and Research Act 2017, which creates the Office for Students, with the intent to
put the students’ needs at the heart of education, S.2(1)e stipulates that it is to
“equality of opportunity in connection with access to and participation in
igher education.”

hich is commendable but how it does it, and meet the full the aims practically
remain a debate and what does the progress outlook says on whether the
problem remains? For instance, where 1t attempts to address admissions related
issues, but how about curriculum objectives? I intend with my research
investigation to demonstrate that successtul learning could assist and translate to
cood inclusive practice in legal education, and also understand if there are
socially interconnected factors.

Tackling the complex demands as pointed out by Barton and Armstrong, at
several aspects- including ab 1nitio selection processes to the actual participatory
opportunities.
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CONCLUSION:

hy there 1s consensus from a range of scholars on the
problems and creative space for continuous development, that
exists 1n legal education; which is good and allows for
progressive research. There is however clearly need for more

comprehensive solutions to be Eroffered and implemented,

adopting a consistent aﬁ)pr.oach. specially the implication and
utility for framing an inclusive approach to education and noting
in further much detail what recent policies and empirical
evidence tells us.
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Thanks for listening!

DISCUSSION SEGMENT:

ANY QUESTIONS AND COMMENTS?

Further feedback can be emailed to:
israel.okunwaye@mail.bcu.ac.uk
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